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Introduction
Yeoman Park believes in making the most of today
Learning should take place throughout the academy day and it should not be restricted to
the classroom. It is not just about teachers teaching but about the input of the wider
community including peers, adults, physiotherapists, speech and language therapists and
occupational therapists and any other professionals working together.
At Yeoman Park we invest a lot of time in getting our pupils ready to learn and the day is
carefully structured around the pupil to allow them to achieve their potential.
The pupil is at the heart of our learning journey
“Every student can learn, just not on the same day or the same way” (George Evans)

Our vision and values at Yeoman Park
Our young people at Yeoman Park Academy are given every opportunity to demonstrate
what they can do and reach their full potential. We are constantly seeking ways to support
them to make informed choices that help them shape their own futures.
ACHIEVE, CELEBRATE & ENJOY
Yeoman Park has a responsibility to provide the right curriculum and learning opportunities
to meets the needs of the most vulnerable members of the community, to maximise their
achievements to allow them to take their place in the world. We believe that the
curriculum should be pupil led and our pupils should not be expected to fit into pre-existing
curriculums. Our curriculum should be broad, balanced, relevant and meaningful. It should
meet the needs of individuals.
We recognise that our students have a wide range of abilities and needs, aspirations and
plans for their lives after school, and we aim to prepare them for what is appropriate and
realistic. Our careers programme is developed to be appropriate for all our pupils and
includes the development of ‘employability skills’, which include many ‘soft skills’ useful for
effective communication, healthy relationships, and a higher level of independence; these
are goals for all our students even if these skills will not be carried through to paid
employment or independent work. We aim to prepare all our students for their transition
into adulthood.
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Yeoman Park Academy’s approach to pedagogy
“Those with PMLD or SLD learn entirely differently to neuro-typical conventionally
developing learners, and as such we are bound to teach them differently and teach them
different things” (Hinchcliffe & Imray, 2014; p. xiii)
At Yeoman Park we acknowledge that our pupils very rarely follow a predictable
developmental journey. Their learning can be idiosyncratic and as such the teaching at
Yeoman Park is reflective of this.
Our pupils learn best when they have access to skills-based teaching, where they learn skills
which are relevant/appropriate to them, throughout their school week in different contexts,
e.g. reading can be taught through going to the shops, following a recipe in cooking, it does
not have to be taught in a discrete reading lesson.
The pupils at Yeoman Park do not learn well with compartmentalised learning where skills
are taught in discrete subjects. They need lots of opportunities to learn and practice their
skills in different contexts, repetition is key to their development.
“It shouldn’t matter how slowly a child learns as long as we are encouraging them not to
stop” (Robert John Meehan)
All our learners require an individualised curriculum with a person-centred approach which
meets their individual needs and at the same time stretches and challenges them to reach
their full potential.
Learning happens best when it is engaging and motivational for all our learners. Some of
our learners learn best when it is practical/skills based and meaningful to them.
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“Each child has a different learning style and pace. Each child is unique, not only capable
of learning but also capable of succeeding” (Robert John Meehan)
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Who are our learners?
At Yeoman Park Academy we have three groups of learners. Our learners can fluctuate on a
daily basis but they do predominantly fit into one group. They may excel in a certain area of
the curriculum so for some lessons they work at a different level, e.g. they are a semi-formal
learner but excel in number so work at a more formal level for these lessons. When our
pupils are experiencing their optimum level of sensory integration, and are cognitively and
physically ready to learn, we refer to this as the learner operating on their ‘baseline’ level.
Pre-Formal Learners
These learners may have profound and complex needs, a severe learning
difficulty, a medical condition, sensory impairment, or physical disability. This
group will be learning at an early developmental stage and will require a high
level of adult support to meet their educational and personal care needs.

Semi-Formal Learners
These learners will have a significant intellectual or cognitive impairment and
may have difficulties with sensory processing, communication and self-help skills.
These learners are likely to need support to access all areas of the curriculum.

Formal Learners
These learners access a range of National Curriculum subjects, modified for their
developmental level. Their teaching sessions are more ‘formal’ and are taught in
a structured way drawing upon their speaking, listening and communication
skills. These learners may have moderate learning difficulties, ASD, ADHD and
emotional difficulties.
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Curriculum Overview
The flexibility of our curriculum means that pupils can move between the different
curriculum pathways dependent on their individual needs.
Early Years Foundation Stage
Our early learners in primary follow the EYFS Development matters curriculum, which is
based on the recognition that children learn best through play and active learning. Refer
to EYFS policy
They access the prime areas:
• Personal, Social and Emotional Development
• Physical Development
• Communication and Language
And the specific areas:
• Literacy
• Mathematics
• Understanding the World
• Expressive Arts and Design

The Pre-formal Pathway
Engagement Step 1 -4

The Semi-formal Pathway
Engagement Step 5-6
Progression Step 1-3
Core Curriculum

Core Curriculum:
• My Communication
Additional Areas:
• My PSED (Personal,
• My Creativity
Social & Emotional
• The World About Me
Development &
Wellbeing)
• My Thinking &
Problem Solving
Additional Areas (used as a
vehicle to develop
communication, thinking &
PSED skills):
• My Creativity
• The World About Me

The Formal Pathway
Progression Step 3 +
Core curriculum
Additional Areas
Adapted National
Curriculum KS1 & KS2
Frameworks
• English
• Maths
• Science
• PE
• Foundation subjects

16-19 Curriculum
Pupils in Post-16 follow the above curriculums as appropriate and they also have access to
our Pathfinders group to support their transition to life beyond Yeoman Park Academy.
(Refer to Careers strategy)
Qualifications
Pupils in KS4 and KS5 work towards Aim Award Certificates/Diplomas in various units,
dependent on their abilities.
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Curriculum Area
Subject Specific Area
EYFS Area
Core curriculum offer (Pre-Formal, Semi-Formal & Formal Learners)
My Communication
• English (all strands)
• Communication &
Language
• Literacy
My Thinking & Problem
Solving

My PSED (Personal, Social &
Emotional Development &
Wellbeing)

•
•
•
•

Maths (all strands)
Science
Computing
DT

•
•

•

Health – eating &
lifestyles
Mental health &
wellbeing
PE, sports & games
Physical Development
Sensory Diet
Independence / Life
skills
Citizenship (SMSC.
British Values)
PSHE
RSHE (Relationship
education up to KS2
and SRE where
appropriate KS3-5)
Play
Leisure

•
•
•

•
•
•
•
•
•
•
•

•
•

•

Mathematics
Understanding the
world
Expressive art &
design
PSED
Physical Development
Understanding the
World

Additional Offer (Pre-formal – experiential level, Semi-formal & Formal Learners)
My Creativity
• Art
• Expressive Arts &
Design
• Music
•
Physical Development
• Drama
• Dance
• DT
The World About Me
• Outdoor Learning
• Understanding the
World
• Geography
• PSED
• History
• RE
• Community Visits
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Curriculum Progression
Each child will have their own individual curriculum based on building blocks from each section

Pathfinders

My Future

Independence
Skills

Transition

Work Skills

Accreditation
Aim Awards

What about post 16 and preparation for leaving school?

Termly
ILP’s &
Targets

Wow
board

B
Squared

Routes For
Learning

MAPP

Behaviour
Plans
Recording

End of FS
EYFS
Profile

Pre-Key
Stage
Standards

How will you know if I’m making progress?

Routes
for
Learning

EHCP

Early Years
Foundation
Stage

B Squared

Curriculum
skills
progression

Parents/

Therapist

Carers

Targets

Where might my individual targets come from and how
will you ensure my learning is broad and balanced?

Local
community

Children’s
interests

Parental
Involvement

Real life
experiential
learning

Outside
agencies
(Physios, O.T,
SALT)

Sensory diet

How will you make it relevant to me?

To
communicate

To learn to
think for
myself

To learn to be
independent

To be aware of my
environment and safe

To be aware
of my body
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What do we all need to learn at school?

To express
myself creatively

Our Learning Journey

Our Learning Journey – Destination Achievement
A pupil centred approach
ensures that careful
consideration has been given to
pupils priorities and they are
ready to learn

Pupils are ready to learn when
physical, medical, behaviour
and sensory needs are met

Could you learn if you were
uncomfortable, distracted,
angry or upset?

The Learning
Journey is a
partnership

AIMS &

Student

OBJECTIVES

YP
PACE is it right for the
individual and activity /
lesson

The environment supports
learning and does not over
stimulate. It is safe.

PLANNING
Is Clear and simple

1

High Expectations

2

Appropriate Challenge 3

A variety of communication
modes are used – objects,
photos, symbols, signing,
gesture key words

Pupils have different
journeys on different
routes and at different
speeds but the same
destination

Adults understand their role in
supporting pupils
Adults are aware of what the pupils
are to learn and the next steps

8|Page

Are clear
Have been shared

Adults are mindful of when and when
not to direct students and the
importance of ‘time’ and ‘space.’
IBPs are up to date and followed.

EHCP ILP Targets

4

Curriculum Links

5

We Celebrate
achievements together

Resources meet the needs
of the pupils

Assessment and recording
demonstrate learning over
time and informs planning

Curriculum Area Rationales
The following pages explain the ‘Why’ and ‘How’ we teach the different areas of the curriculum with a selection of activities we may use. These lists are not
exhaustive and are only suggestions of activities which could be used.
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Core Curriculum Areas
My Communication
Why do we teach communication?
“Communication is at the heart of being a social human being”
(EQUALS, 2016; My Communication)
Pupils with learning difficulties find communication and making themselves understood very challenging. They may be able to respond but
not initiate communication, they may not understand the topic of conversation and not be able to follow a conversation with multiple
topics, they may not be able to give a response to what they have heard, been asked to do and they may not understand the etiquette of a
conversation. All pupils at Yeoman Park have the ability to communicate and it is our job to find out their preferred method and provide
them with the support to develop their communication. Our pupils want to learn to communicate for many reasons (social, saying no,
feelings, emotions, attitudes, asking for help, make choices, make themselves understood, share interests, needs and wants).
How do we teach communication?
“Motivation, means and mate:
It’s all you need to communicate”
(EQUALS, 2016; My Communication)
We all need a motivation (reason), a means (method), and a mate (a partner) to communicate and we make sure these conditions are in
place to encourage spontaneous communication and form the basis of effective communication.
Activities/Approaches we may use
• Intensive Interaction
• Signing
• Symbols including eye
• ICT (including: switches,
pointing and exchanging
eye gaze, iPad)
• Interpretation of body
• Objects of reference
language, gesture, facial
• Call and response (songs
• Sounds
• Choice making
expressions and
&
stories)
• Listening
• Games (1:1 turn taking)
vocalisations
•
Music
(live
&
recorded)
• Drama
• Reading
• Phonics
• Music Interaction
• Read Write Inc.
• Theatre of Possibilities
• Play
• Speaking
• Massage Stories
• Dance Interaction
• Writing
• Communication scanning
• Body Awareness
• Storytelling
book
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My Thinking and Problem Solving
Why do we teach thinking and problem solving?
“Teaching children to think and problem solve as independently as they possibly can is not an option, it is a necessity”
(Hinchcliffe & Imray, 2014; p. 200)
Pupils with learning difficulties find generalisation extremely difficult, i.e. they can’t transfer skills readily from one problem to another. Our
pupils respond well to routine, order, certainty and structure, when you feel happy and secure you are more likely to take risks in your
learning. We aim to develop a pupil’s ability to think for themselves and problem solve by giving them a range of situations and activities in
which they can learn the skills and strategies needed. Pupils need help to learn strategies as they may face problems when not in the
classroom environment.
How do we teach thinking and problem solving?
Our pupils struggle with abstract thinking, so we approach our teaching in a hands on method, e.g. if we are teaching how to make beans on
toast, we don’t just read about it or write it down, we make the different elements, source the utensils & ingredients, when we practise in
real life we are more likely to learn.
The concept of a ‘problem’ is difficult for our pupils to grasp. We therefore need to expose them to problems and make them aware there is
a problem. Initially support would be given to solve the problem which would then be removed slowly, so the pupil does not develop
learned helplessness.
Activities/Approaches we may use
• Sensory exploration with
• Play
• Choice making
• Problem solving by
a wide range of stimuli
sabotaging a regular
• ICT
• Multi-sensory
routine, activity, event
• Mathematics
environments
• Science
etc
• Snack time
• Community visits
• Cause & Effect (both ICT
• Cooking
• Personal development/
• PE
& non-ICT)
• Art
self help
• Physical Challenge
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My PSED (Personal, Social and Emotional Development & Wellbeing)
‘Personal, social and emotional development (PSED) supports children to learn to get on with others and make friends, understand and talk
about feelings, learn about 'right' and 'wrong', develop independence and ultimately feel good about themselves’
Personal, social and emotional development ensures pupils are given opportunities to develop their independence skills, as they rely on adult
support for most of their day to day life but they do have the ability to learn to be independent in their own right. Our pupils find social
integration challenging, they are not always aware that they have the right to make choices, they may not understand what it means to be
happy so we ensure they are taught citizenship throughout the curriculum offer. Play is a crucial part of learning for our pupils as it can help
them develop their whole being, communication and develop their self-confidence, self-belief and self-esteem.

Yeoman Park Academy is committed to providing a safe, caring and friendly environment for all our pupils to allow
them to feel safe and secure, to learn effectively, to develop self-esteem and to help them maximise their potential.
Wellbeing covers physical, emotional wellbeing and mental health. Getting our pupils ready to learn is very important for their comfort,
health and happiness. Through using sensory approaches we aim to calm their sensory nervous systems ready for learning, improve their
ability to sit and learn effectively, develop attention skills, improve physical skills, improve social skills and build relationships through 1:1
sessions, provide strategies to help children cope in the environment around them and improve behaviours.
My PSED is split into
• My Independence
• My Citizenship
•
•
•
•
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My Play & Leisure
My Wellbeing – Sensory Processing
My Wellbeing – Physical Needs
My Wellbeing – Health

My Independence
Why do we teach independence?
“We are aiming for the highest level of independence that the learner can achieve by the time they leave school”
(EQUALS, 2016, My Independence)
We all want and need to control our own life, but if we don’t have the independence skills, we cannot achieve this. Pupils with learning
difficulties rely on adult support for most of their day to day life but they do have the ability to learn to be independent.
Children should be encouraged to be as independent as possible
How do we teach independence?
We teach through process based learning (routine / rote learning) and skills based learning (action). We break tasks down into manageable
parts so as the pupil can learn each step in turn. If we expected a child to master the whole task in one go, we would undoubtedly fail the
child as they may not want to try again. We provide safe environments where risks can be taken to develop independence.
We use visual prompts to reduce anxieties but in that we also teach flexibility by changing routines when necessary. This enables the pupil
to cope with the unpredictable and be more independent in managing their anxieties.

•
•
•
•
•

Choices
Independence in the
community
Self-advocating
Dressing & Undressing
Self-help – eating &
drinking, personal care

13 | P a g e

•
•
•
•
•

Activities/Approaches we may use
Sentence strips
• Timetables
Sand timers of varying
• Sequences (pictorial,
lengths
written)
Social stories
• Task analysis (Break it
down & chain it together)
Shopping in the
community
• Class shop / snack shop
Practical teaching
• PSHE
sessions

•
•
•
•
•

Instructions (verbal,
written, pictorial)
Transitions
Prompt & Fade
Café
Travel training

My Citizenship
Why do we teach Citizenship?
“Citizenship, if it is to mean anything must involve at its core the notion that all citizens are part of,
rather than being apart from all the various communities around them”
(Cole, 1989, in Hinchcliffe & Imray, 2014; p. 222)
Pupils with learning difficulties find social integration challenging, they are not always aware that they have the right to make choices, they
may not understand what it means to be happy and they may present challenging behaviours which makes their life very insular.
At Yeoman Park our aim is to ensure our pupils are happy and their lives are fulfilled to their full potential, and this is achieved through our
citizenship curriculum alongside the other areas of the curriculum.
How do we enable our pupils to learn about Citizenship?
Community Participation
• Where appropriate pupils will access the local community on a regular basis to promote their inclusion in society. Where
appropriate pupils are taught the skills to access the local community as independently as possible.
• Pupils will mix with peers in other classes in the school environment (both physically and virtually).
Choice, democracy and happiness
• Pupils are encouraged to think, problem solve, make choices and to be as independent as they can be.
• Pupils are happy when they have a sense of belonging and we enable this by giving them a voice and listening to them.
Behaviour
• Pupils have difficulties in receptive & expressive communication so use behaviour to communicate. We aim to modify this behaviour
by understanding the meaning behind it and help the pupil to communicate in a better way. This in turn enables the pupil to access
more of their communities
Relationships
• We help our pupils to learn about themselves in terms of their body and who they are.
• Careful consideration is given to class groups and ensuring pupils where possible do have peer groups to develop friendships.
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Community Participation
• School Council
• Being part of class
• Team days
• Visits to local community
venues
• Taking part in community
events
• Transition Visits and
career opportunities
• RE

Activities/Approaches we may use
Choice, democracy & happiness
Behaviour
• School Council
• Behaviour plans
• Providing choices at all
• Low stimulus
possible opportunities
environments
• Allowing pupils to have
• Timers
autonomy over their life
• Safe spaces
when safe/appropriate to
• Teach coping strategies
do so
• Social Stories
• Laughter and smiling

•
•
•

•
•
•
•
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Relationships
RSHE curriculum
Who they are / selfrecognition
Parts of the body
including private parts for
pupils who have the
appropriate level of
understanding
Finding out their likes /
dislikes
Finding out who they like
/ don’t like
Help to create friendship
groups
Social stories

My Play and Leisure
Why do we teach Play?
“Play is one of the crucial ways of learning within a safe and secure environment”
“Play is about having fun and with fun comes a multitude of learning opportunities”
(EQUALS, 2016, My Play and Leisure)
Pupils with learning difficulties find play, especially free play extremely challenging, but this doesn’t mean they should not be given lots of
opportunities to develop their ability to play. Play has many functions including, learning to interact with others, developing
communication, learning new skills in a safe environment, developing senses, exploring the world around them, developing motor skills and
thought processes. Therefore, if we help our pupils to play we can help them develop their whole being and develop their self-confidence,
self-belief and self-esteem.
How do we enable our pupils to learn about Play?
“Age has nothing to do with fun and we must think very carefully before stopping
learners having fun because we deem it age inappropriate”
(EQUALS, 2016, My Play and Leisure)
To develop the skills to play, our pupils need time, so we provide them with lots of opportunities throughout their school day to develop
their skills. As play is open ended and our pupils struggle with free play, we start by providing our pupils with structure and lots of adult
modelling which is then reduced and removed as the pupil becomes more confident, so as they don’t develop learned helplessness. If our
pupils get stuck at a particular level we don’t just keep giving them more of what they are stuck on, our flexible approach means that we will
jump developmental stages, as we can always come back, we take the child’s lead.
Activities/Approaches we may use
• Discovery
• Heuristic play
• Structured games
• PE
• Physical challenge
• Intensive Interaction
• Choosing time
• Morning arrival activities
• Sensory play – food based
• Break times
• ICT
• Staff modelling
and non-food based
• Leisure activities outside
• Manor gym
• Swimming
school
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My Wellbeing – Sensory Processing
Why do we help our pupils with their sensory processing?
Many of our pupils have sensory processing disorders (SPD) and they need adult intervention to help them manage these difficulties. If they
are not comfortable or they are off their baseline, they will disengage with the world around them and this in turn will have an impact on
their physical and emotional wellbeing.
Sensory processing disorders can present themselves in many different ways
• overly or underly sensitive to touch, movement, sights or
• unable to express emotions
sounds
• anxieties
• motor coordination difficulties
• poor self-confidence and self-esteem
• activity level unusually high or low
• avoiding eye contact
• poor organisation of behaviour
• overly affectionate
• delays in speech and language development
• unable to read body language
• poor self-concept
• frustration
• difficulties in activities of daily living
• difficulties coping with changes in routine
• difficulties in learning
• cries easily
• challenging behaviours
How do we help our pupils with their sensory processing?
We know our pupil’s very well and know when they need our help to promote their wellbeing. We use different approaches tailored to the
pupil’s individual need dependent on what their SPD(s) is/are. Through repetition and continuity of approaches, some pupils develop the
skills to recognise themselves when they are coming off their baseline and will help regulate themselves.
Activities/Approaches we may use
• Sensory Diet
• Sensory Circuits
• Differentiated learning
• Low arousal classroom
activities
• Walking
• Running
• Ear defenders
• Calm classroom
• Weighted backpacks
• Weighted jackets
• Ordered classroom
• Routines
environment
• Weighted blankets
• Wobble cushion
• Visual supports
• Hard foods at snack
• Gym balls
• Peanut rolls
• Rolling on the floor
• Deep pressures
• Scooter boards
• Trampoline
•
Oral
motor
activities
• Brain gym
• Chewy tubes
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My Wellbeing – Physical Needs
Why do we help our pupils with their physical needs?
Many of our pupils have physical difficulties and need adult intervention to help them manage these difficulties. If they are not comfortable,
they will disengage with the world around them and this in turn will have an impact on their physical and emotional wellbeing. Some pupils
need high energy activities to enable them to focus and concentrate. Some need support to ensure their activity levels and energetic play is
done in a safe and controlled way as they might have no awareness of danger and potential for injury, or they may have a high pain
threshold. Some pupils can be unstable on their feet or uncoordinated so safe exercise routines and supervised transitions when they are on
the move are required.
Physical difficulties can present themselves in many different ways
• hearing impairment
• high or low muscle tone
• visual impairment
• medical issues
• mobility difficulties / using a wheelchair
• Underdeveloped core strength
• poor coordination
• High energy levels
How do we help our pupils with their physical needs?
We have different approaches dependent upon their physical needs. Pupils with physical difficulties need a lot of appropriate physical touch
from supporting adults, whether to move them to another piece of equipment, stretch their limbs or to help them access an activity. For
some pupils touch is very difficult to accept and this can move them off their baseline, so they also need access to some of the SPD
approaches. We give the pupils access throughout the day to equipment to develop motor control and gain proprioceptive input. Safe and
frequent exercise routines to support and develop brain and body functioning and coordination are essential to most pupils.
Activities/Approaches we may use
• Specialist equipment to
• Teaching sessions to
• Change of position (chair,
• Physiotherapy (rebound
promote independent
promote positive touch
acheeva, standing frame)
therapy, hydrotherapy)
movement
as opposed to functional
• Walking
• Passive movements on
touch (massage,
• Meeting medical needs
arms and legs
• Adapted seating
aromatherapy, dance)
with minimal disruption
• Hearing aids
• Running on grass
to the pupil’s learning
• Aerobic exercise
• Learning activities taking
• Physical circuits
(trampolining, indoor and
into account any
• Bi-lateral exercise (fun fit,
outdoor games)
impairments
riding a bike)
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My Wellbeing – Health
Why do we help our pupils with their health?
Many of our pupils have complex medical issues which may cause pain or discomfort which they cannot voice. Most need support on a daily
basis whether from the health team or class staff, to stay healthy and happy as they cannot manage their health needs or personal care
themselves. Many pupils need support for their personal care and programmes, or social stories designed to move them on in becoming
more independent.
Many pupils have under-developed levels of self-awareness and even body awareness- without support they might never become aware of
their physical needs and well-being needs. Many pupils, particularly those affected by ASD don’t have a vocabulary for their emotion and
struggle to identify how they feel. Many pupils have issues with low self-esteem and physical exercise and suitable levels of challenge or
teamwork can assist in developing this. Physical exercise also calms pupils who have raised anxiety levels and enables them to engage and
cooperate with others or build friendships.
How do we help our pupils with their health?
At Yeoman Park we have many ways to enable our pupils to lead healthier lives. We establish daily exercise routines and ensuring diverse
provision for P.E. including indoor and outdoor activities. We ensure that all pupils access outdoors and sunlight when possible. We have
onsite Health Care Professionals (HCAs) who meet the medical/health needs of our pupils and if we have concerns regarding a pupil we have
a reporting system to enable the correct help to be sought. We develop close links with parents and medical professionals which is also
facilitated through the EHCP annual reviewing system.
We enable pupils to participate in relaxation sessions and maintaining as far as possible a stress-free learning environment which also
requires effective minimisation of negative behaviour, incidents, crisis behaviour and taking measures to prevent of all of these. We provide
quiet, low stimulus areas in each class and enable pupils to ask for a ‘break’ and recognise when they need this. We give our pupils the
preparation time and/or activities to get them ‘ready to learn’. We monitor pupils who travel in on buses to ensure they can cope with overstimulation that might have occurred on their journey to school. We ensure that pupils who haven’t had time for breakfast before coming
into school are able to have some. We assist pupils in developing essential life-skills and in accessing learning opportunities that might affect
their well-being e.g. making healthy snacks and being able to have responsibilities to enable them to mature and progress.
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•

•

•
•

Physical exercise, warm
up, stretching and
relaxation activities for all
pupils.
Promoting well-being and
self-awareness through
ensuring positive
relationships with staff
and peers are built and
protected.
Facilitating independence
and protecting the dignity
of all pupils
Relaxation
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•

•

•

Activities/Approaches we may use
Supporting pupils to
• Provision for specialist
make healthy choices in
diets
their diet and life style
• Provision of diverse
and where needed
leisure and physical
encouraging individuals
activities and ensuring
to managing and monitor
that pupils have
their weight.
opportunities to express
Helping pupils to be
likes and dislikes
assertive in protecting
• Inclusion days and
their personal space and
options for extending
ensuring that they are
social contact within the
aware of inappropriate
school and also
touch for example.
externally.
Massage

•

•

Augmented
communication systems
and pupil voice initiatives,
e.g. ‘communication
scanning books’ and ‘ALS
boards’ to help them
think about how they are
feeling and to enable
them to discuss anxieties
around medical
appointments or being
unwell.
Supporting pupils to
reduce their anxiety
levels, especially around
times of change or
transitions throughout
their school career.

Additional Areas of the Curriculum
My Creativity
Why do we teach creativity?
“Something new is created out of the encounter between the familiar and unfamiliar”
(EQUALS, 2016; My Creativity)
As children learn to engage with the world and people, their experiences are all accidental but as time progresses their actions become
more intentional and their creativity emerges. Pupils with learning difficulties can still develop their curiosity, their initiative, and their
spontaneity and have pleasure in their actions.
How do we enable our pupils to learn about creativity?
“Encounter, explore and create & consolidate”
(EQUALS, 2016; My Creativity)
We give our pupils lots of time and we don’t focus on the end result. Our focus is the process and we give them the time to explore and
create. We observe the pupils and their responses, many times their response is predictable but sometimes we see a new action, which can
be developed by providing new and challenging experiences to encourage further risk taking. Activities are repeated to build up familiarity.
Our pupils have opportunities to show and share creative experiences and work. We work towards performances which are a vital element
in promoting group skills, self-awareness, confidence and self-expression. We use a whole school art focus which gives the pupils awareness
of artists and the pupils work is promoted, valued and displayed.
Activities/Approaches we may use
• Music
• Dance
• Sensory play – food &
• Story writing
non-food based
• Art
• Drama
• Play with toys
•
Working
outside
of
school
• Intensive interaction
• Theatre of possibilities
• Visiting artists (music,
with day services and
dance, drama, art)
• Performances
• Whole school art focus
Portland College
• Story telling
• DT
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The World About Me
Why do we teach the world about me?
“The desire to extend learners’ understanding of learning beyond that which is immediately apparent”
(EQUALS, 2016; The World About Me)
““The widest classroom and the richest cupboard is roofed only by the sky.”
Margaret McMillan
“Where does milk come from?......the fridge”
The statement above clearly explains why we need to teach our pupils about their world. The nature of our learners means they have a lot
of barriers to learning which makes awareness of the wider world a very difficult concept to comprehend for many of them.
How do we enable our pupils to learn about the world?
To want to learn about the world, the pupil must be interested in the topic and the delivery of the teaching must engage their curiosity. Our
learners are concrete learners and find abstract learning very difficult, so we use real life experiences (where possible), sometimes we have
to be creative in our approach to give them the experience as close to the real thing as is possible.
Our pupils are given time, they need lots of repetition of sessions to develop their understanding of their world.

•
•
•
•

Science
RE
PSHE
History
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•
•
•
•

Activities/Approaches we may use
Discovery
• Play
Citizenship
• Cooking
SMSC
• Forest Schools
Outdoor learning

•
•
•

Community Visits
Arts
Geography
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